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INTRODUCTION

As a condition of eligibility for Part B funds beginningtlwvthe 2004-2005 school year, schools
must assess all early childhood students with disi@silitThe Indiana Standards Tool for Alternate
Reporting (ISTAR) is the assessment instrument ghigdognized in Indiana for this purpose. The ISTAR
assessment is intended to be an ongoing, integrated prdtsbould begin as teachers/therapists become
familiar with incoming students. The state requiresth@ISTAR-KR assessment for preschool students
be updated each year. Annual data points are needed to n@aguess for this population of students.
Therefore, assessment is expected at entrance to @oesetit from preschool, and every birthday in
between, and is titled an interim assessment. Howtheassessment tool can be used as a progress
monitoring tool, and rated more than once per year.

Local Education Agencies (LEA) are required to provideState Education Agency (SEA) with
information necessary for the SEA to carry out ity dotcollect information regarding performance goals.
Indiana’s State Performance Plan and Annual PerforenBeport must document the extent of
improvement of children with disabilities, ages thi@éve. Areas of focus are positive social-emotional
skills, acquisition and use of knowledge and skills including/éaniguage/communication, early literacy,
and use of appropriate behaviors to meet their needs.ovement in these areas is assessed with ISTAR.
Assessments will be expected for any eligible studepteted in the December 1 count.

This handbook has been created specifically to provideatrihformation on the ISTAR-KR
assessment process for early childhood. It may pieadan part or in whole for local training purposes.
Contents of this handbook, additional supportive training miadégeand important updates are available

electronically on the ISTAR website:

www.doe.in.gov
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1. General Description

What is ISTAR-KR?

Launched February 2009, ISTAR-KR is the updated version artgmal ISTAR, which was
designed to measure skills in children from infancy to kiraiteg. The improvements to
ISTAR were the result of research studies made podsyldefederal General Supervision
Enhancement Grant, conducted in 2005-08. ISTAR-KR is aademe of the Foundations to the
Indiana Academic Standards and is aligned to the Indiare&tandards for Kindergarten in the
areas of mathematics, English/language arts and thregdinal areas, including: physical skills,
personal care skills and social-emotional skills. Thigumsent is comprised of 30 performance
threads of progressive skills, presented as rows agdoantaining the performance indicators.
ISTAR-KR is a web-based, standards-referenced assassystem designed and provided by
the Indiana Department of Education. It is availablecatost and can be used to monitor the
progress of angarly childhood student served in public and private faslith Indiana.

2. Participation Guidelines

How does a student participate in the ISTAR-KR Assssment?

ISTAR-KR is an electronic progress monitoring system. &ttgddo not actually “take” ISTAR-
KR. The assessment utilizes ratings of student evidenpeofessionals and family members
who know the child best.

Which students participate in the ISTAR-KR Assessmerit

All students served in a Part B program require al\iEKR assessment completed at service
entry, annually at child’'s birthday, and upon exit from paog services. Although this schedule
represents the state minimum requirement, progress mogittn a regular basis informs
practice more effectively. Since 2007, ISTAR-KR has laaeilable to community early
childhood education settings serving children birth to fivesjealy., Head Start and Early Head
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Start programs, child care settings, faith-based gdreeds, university child care and pre-school
programs.

3. Administrative Responsibilities

When does the ISTAR-KR assessment and reporting occur?

ISTAR-KR assessment should be collected naturally anddgically throughout the year. Local
reporting can occur at any point in the year for individual lacal purposes. All children
eligible for Part B early childhood services are requitckave an ISTAR-KR assessment
finalized at the following three occurrences:

1. Within six weeks of entering a Part B preschool program;
2. Within six weeks of each birth date, and;
3. Within six weeks of exiting the preschool program.

Who is responsible for complete and accurate reporting?

ISTAR-KR is the responsibility of the educator who knoles ¢hild best. This person is
assigned as the Teacher of Record in cases where thet$tasem Individualized Education
Program (IEP). Collaboration is expected betweenceprioviders and family members.

How do | know which assessments are compliant and ready fstate collection?

Administrators must verify that all reports are competecurately and within required state
timeline (see above). Both administrators and teachdrBavie access to a monitoring tool
within the on-line program. This tool will track when a&ssaents are due, based on the Part B
guidelines listed above, and are complete, incomplete anduzverd

If a student moves, should | delete his/her records?

The ISTAR-KR records will be available to the recegrvindiana school corporation as soon as
the student’s STN is reassigned. These students caraldded by the corporation where the
STN is relocated without any loss of information.

Student names can be removed from a list without deletingSAR-KR history. This option
can be used for students who move out of Indiana, exit spdaigdton or transition to
kindergarten.

4. Student Data
Where ARE the previous assessment data?

All assessment reports can be created from the Stu@entd® icon/Student Reports tab. Use
theClassic ISTAR Reportsection to print assessments completed prior to Feboi@309 and
thelSTAR Matrix Reportssection to print assessments completed after Febrtiaf08. Many
items/elements from the original ISTAR are part of tiEAR-KR Matrix assessment and will be



visible on the assessment pages if the assessmenthaen®en rated in an earlier assessment
period.

Who is responsible for adding/editing student names to ISAR-KR?

A student can be added to ISTAR through any accounh#isa&iccess to the school where the
student is associated. The student’s record will “beléaghie account that initially added the
record until it is reassigned. Some school systemstfimhkier to have the teachers initially add
and subsequently reassign the students from one casebbadiext. Other corporations place
the students in the teacher accounts as a first stefyeachnd set the demographic data.

The management style is a local decision and the sofisvdesigned to work with either plan.
However, it is ultimately the responsibility of the scha@aldership to ensure completion in an
accurate and timely manner.

If a student is already added to the list of a diffeemaiount, the user of this account must
“reassign” the student to the receiving user.

How do | add a student to my ISTAR-KR caseload?

On a nightly basis, the ISTAR/ISTART7 system is updatigd the most current student
information from the STN (Student Test Number) systEnerefore, continuous and proper use
of the STN Lookup system is all that is required to pafguthe ISTAR/ISTART7 system with
accurate student data.

The process of adding a student to the ISTAR assessysam is simply a matter of finding the
correct student using the “add new” feature. All of thetifigng data from the STN system will
populate the student data fields.

How are Student Test Numbers associated with given sabls and school corporations?

All students must be assigned a Student Test Number (f8Td¥ler to be assessed with ISTAR-
KR. The Student Test Number has no substantive meanisgjation. There is a protocol that
local data administrators use to assign STN’s to stadand this is for the sole purpose of
creating a unique identifier.

The STN of an early childhood student is not associatédAvierage Daily Membership (ADM)
or Adequate Yearly Progress (AYP) calculations. lised for reports to the state that count
children in early childhood programs and measure evaluati@tines. Security access and the
ISTAR-KR data table require that all students be asdigneSTN that technically belong to a
“school”. Schools may assign an STN number from the buiidimghich the student’s early
childhood program is located. If the student’s early childhwodram is not in a school
building, the STN may be assigned from the school building inlwthie student’s Teacher of
Record is located or by the neighborhood school that the miaijdattend later. As Part C
agencies join the system, more specific instructionsheilbrovided for this purpose.

The important requirements are:



1) There is only one STN assigned per student;

2) The STN must associated with a school; and

3) The rater must have access to the student by havingsaodie school where the student
account is associated, by receiving additional accesanoindividual student, or by the
reassignment of the student from a past rater to the aooitne receiving rater.

How is confidentiality of student records assured?

Before users are able to log in to ISTAR, they muskcliddgree” to indicate that: ‘The School
Corporation has determined that | am, by definition, a sabffiolal who has legitimate
educational interest in reporting and accessing ISTA@.dl am aware of my obligation to
respect the confidentiality of student records as definadéizamily Educational Records
Privacy Act (FERPA).” A website that explains this fieddaw is linked to the login page.

Anything entered into the system is encrypted. The orét®erver maintains this encrypted data
which cannot be read without specified access to thdaoie Access to student records is
controlled by the location of the account and the levetoéss established for that account,
which is regulated by the creation and monitoring of asepunts at the local administrative
level. Without a legitimate log-in, there is no accegh¢anformation -- a process considered by
industry standard to be more secure that traditionadrddes in a file cabinet.

Any access of student records is logged and this table e§sacan be retrieved at any time by an
administrative account. It is the responsibility of kA to maintain the confidentiality of
electronic records in the same manner as if the regardsin a file cabinet in an office. As with
any web-based system, security is dependent on access nigihthe physical location of the
server. The ISTAR system resides at the Indiana Deparwwh&ducation; however, the
structure of the software and the parameters of staltéegleral law protect individual identities.

5. Assessment Process

Who enters the assessment data?

ISTAR-KR ratings are typically completed by the TeactidRecord, therapy providers and
parents. When a student receives Part B servicegaatidipates in a community child care
program, collaboration is expected between the TeacHeeard and providers at the
community agency.

Several community early childhood education programs areingllSTAR-KR accounts and
could be granted access by the school corporation for #iedents shared with public school
personnel.

How is ISTAR-KR scored?
Completion of ISTAR-KR requires users to have fundamémiaiviedge of the child’s

functioning across settings, to understand age expectatamsderstand the content of the three
OSEP child outcomes, and to know age expectations fotddsgbarticular culture. In addition,
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users will be most effective in completing ISTAR-KR whkay enhance their observation skills
outside of their particular discipline, promote positive temffaboration, and promote the belief
that ongoing assessment is authentic --- based on childemnegat in real life tasks in typical
environments. (See chapter on Ongoing Assessment, Observatdddpeumentation Tools,

page #)

The three OSEP outcome areas reflect the whole childgedgn everyday activities and
routines in environments that support all areas of developrienconsider skill level, think
functionally within age-expectations, e.g., initiation nflaesponse to social interactions;
observing peer actions and imitating those actions intople/; purposeful actions to get needs
met; use of skills across environments meaningful to the.cklden completing ISTAR-KR
standard areas, effective questions to answer for maréormance item are: To what extent does
the child show age-appropriate functioning, across settirgysirations? Has the child
demonstrated any new skills or behaviors related tdehesince last assessment?

Scoring and Reporting

What is measured by ISTAR-KR?

The ratings are aligned to the Indiana Core Standard&ridergarten in the areas of
Mathematics and English Language Arts. In additioadHunctional areas are included:
Physical, Personal Care, and Social-Emotional. Tesoreghese areas comprehensively,
ISTAR-KR comprises 30 performance threads of progressive.sHihis student data is used to
calculate the percentage of students who improved in thdeealeoutcome areas: positive social-
emotional skills, acquiring and using knowledge and skills, akidg appropriate action to meet
needs.

What do the ISTAR-KR scores indicate?

In mathematics and English/language arts, scores reptkeatttild’s skill/age level on the
assessment date compared to typically developing samepagrs.

Scores on the functional indicators (physical, personal sacgl-emotional) scores represent the
child’s level of independence on the assessment date contpdyedtally developing same aged
peers.

7. Use of Results
How are the ISTAR-KR results used?

The federal Office of Special Education Programs (O3Ef)ires states to measure status and
improvement in three child outcome areas: (1) positive lsemational skills; (2) acquisition and
use of knowledge and skills including early language/communicatobeanty literacy; and (3)
use of appropriate behaviors to meet their needs. THRRKR standards categories are
aligned to these outcomes areas for reporting purposes.

Local school corporations can use the assessment resiglestify staff training needs, to
determine program effectiveness, and to set program goadschdrs and therapists can use
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assessment results to make adjustments in curriculunmstndation. Assessment data will also
assist the case conference committee in developing I&R god objectives.
Can ISTAR-KR be used over multiple years?

ISTAR-KR is designed with the potential to monitodividual student progress through
kindergarten.

Training and Professional Development

How will school personnel be trained?

Overview and updates trainings are provided each yeathdgtechedule posted on the
department of education website. These trainings agsistals, coordinators, monitors, lead
teachers, and similarly assigned personnel and new teadliefs are responsible for providing
local staff with updates to the ISTAR system.

To view the training schedule and access training mageneluding handouts and, please visit
this websitewww.doe.in.gov

Research and Technical Information

How were the ISTAR assessments developed?

In 2006, the Indiana Department of Education, Family amiaE8ervices Administration, Ball
State University, and Pike Township were awarded a fe@ana¢ral Supervision Enhancement
Grant in order to conduct a reliability and validatiosea@ch study using the ISTAR Assessment
tool. The purpose of the research study was to strentjtbe@@omprehensive assessment and
service provision for children with special needs, birtage five.

Throughout the development and implementation process of ISoAR2003 to 2008,
stakeholder groups have assembled to examine various desigaliditgl questions and design
important aspects of the assessment process. These bavapseen integral to the quality of
the modifications to ISTAR. Their work resulted in thestrecent version of ISTAR, known as
ISTAR-KR. Currently, a range of early childhood educapiosgrams use ISTAR-KR, including
Head Start and Early Head Start programs, child camgers, preschools, and faith-based early
education settings. The availability of ISTAR-KR tamunity/private early childhood
education programs supports the services provided to alfehibirth to age five.

The Validity Argument for ISTAR-KR

In the simplest terms, the application of the results\aissessment can be considered valid if the
assessment reliably measures what it is expectedasumeand the interpretations of the results
are reasonably defensible. The process of determinirdityakquires building a sound

argument as to the degree to which evidence supportstbsingsults as intended. It is
misleading to proclaim that any assessment in aitdedf is valid. The tool is just the
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mechanism that serves to support valid conclusions. Viaidatvolves outlining the purposes,
contexts and conditions of interpretation that can be defdvaiesti on scientific research.

To build a validity argument around using ISTAR-KR to meashbe progress of children in

early childhood programs, the investigation centered on howthreeitems address the key skills
expected of children before they enter kindergartercale of the federal requirement that the
instrument measure growth, the score patterns must beoaltlart a continuum of progress. The
results must be useful in planning instruction as well aggb@ieaningful for program evaluation.

There are many dimensions to building a validity argumeat.thts study, a number of key
investigations were pursued through the analysis of retiglalignment, concurrent validity,
discriminant-groups validity, and construct validity. biddion, a robust standardization study
produced information to allow the instrument to be cafédatanto three month increments of
growth.

To say that an instrument is reliable is to say ithaill consistently be expected to produce the
same score when variables are stable. On a reliabdlthe, the number 1 would signify a
perfectly reliable instrument while numbers approachimg0ld be considered increasingly less
reliable. Using Cronbachison the ISTAR subscale scores, the following reliabilitynestes
were obtained: Language (0.978), Math (0.988) and Functional (.09Z8gse ratings would be
considered exceptionally strong. However, reliability alisneot enough. Two clocks, for
example, could reliably show the same time hour after Withirneither ever displaying the
correct time.

Another set of studies were conducted to align the ited®TiAR with Indiana Academic
Standards for kindergarten, with the three early childlmadome statements required for
federal reporting, and internally within the continuuniteins themselves. Verifying that an
assessment is aligned to the intended content in termsarige of knowledge and balance of
representation is critical. For these investigatioadyechildhood experts rated every item in
terms of depth of knowledge on a scale of five. Additionédiyeach item in ISTAR, raters
identified the standards and outcome categories tea¢ thvere judged to measure. Categorical
concurrence was used to eliminate any item that did nvat ddequate alignment to the standards
and outcomes that the instrument was intended to medisusegassuring that only the strongest
items representing a continuum of development were ud&d &R-KR. In the end, the process
produced a core set of items organized in alignmentdio @der and ultimately aligned to
kindergarten readiness. In addition, items sets wengifidéel which were determined to measure
each of the three OSEP (Office of Special Education Bnogning, US DOE) outcome areas: (1)
social skills, (2) acquisition of knowledge, and (3) behaviorseet needs.

An analysis of concurrent validity was done to correlaisted measure to a known measure so
as to provide additional information on if the assessnsemisiasuring what it is supposed to
measure. In this case, ISTAR was correlated witF 8EAssessment, Evaluation, and
Programming System), an established measure of eartihobill skills. Children who did well

on AEPS generally did well on ISTAR. The correlatioi\&PS social subscale to the ISTAR
social subscale was 0.487 and to the ISTAR Listen/Speak0&44. Under acquisition of
knowledge, the AEPS communication subscale correlated witBT#eR language arts at 0.404.
The AEPS adaptive scale correlated with the ISTAR physiare/personal care subscales at
0.459. This considered solid concurrent validity.

As part of this study, the scores of the group of childrenwidr@ progressing typically were
compared to the group of children who had been identiBdthaing special needs. Controlling
for age, there was a significant difference betweemyhieal and identified group&£0.05) on
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all subscales. In all cases, the typical group hagleehmean values than the identified group
meaning that the instrumentation was able to distinghistetgroups as expected.

Improvement areas in the design of the assessment wedislewvered through this research.
First, significant gaps were found to exist in the dammaotional items. The structure of the
assessment promoted some false assumptions in thatlabslow a selected rating had been
accomplished. Some of the language of the items was degelto be irrelevant to the activities
of small children. Finally, some items appeared towdtecessary bulk without serving a
statistical or aligned purpose. The resulting improventerttse instrument were then vetted
through a structured expert review and retested for abghm

In the most recent study, over 500 typically developing childvere assessed using ISTAR-KR.
These subjects represented the racial and geographicalpmpolechildren across the state
grouped by age in three month increments. The resulingnce analysis projected a
standardized score pattern for each age group fromtbii months old. A team of early
childhood experts examined the results of this study and, asigkmarking procedure,
confirmed the lowest acceptable score to be considereddiagropriate” for each age group on
each of the performance matrices in ISTAR-KR.

The result of this effort is an assessment thatreasonably give information as to how a student
is performing compared to typically developing peers oméiraaum of skills leading to success
in kindergarten. This score can be examined in ternfsedhtee OSEP outcomes or in terms of
the areas of pre-academics and can be used in the plafeiifigctive instruction.
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Requirements for the Office of Special Education Program (OSEP), United States
Department of Education

State Performance Plan (SPP) and Annual Performance PlaAPP)
Each state is required to submit a proposal for SfeR Becember and a report of SPP/APR each

February Part B Preschool Special Education Services is remmsible for reporting on 3
Indicators:

* Indicator 6: Percent of preschool children with IEPs who received special eduacatd
related services in settings with typically developing peegs @arly childhood settings,

home, and part-time early childhood/part-time early childhood speciaiaditun
settings).

* Indicator 7: Percent of preschool children with IEPs who demonstrate improved
outcomes of:
1. Positive social-emotional skills (including social relationships);
2. Acquisition and use of knowledge and skills (including early
language/communication and early literacy; and
3. Use of appropriate behaviors to meet their needs.

* Indicator 12: Percent of children referred by Part C prior to age 3, who are found

eligible for Part B, and who have an IEP developed and implemented byhilebi
birthday.

The Indiana State Performance Plan (SPP) for OSEPdedetailed instructions. OSEP
expectations include:

» Annual report of children who exit services progress feotny service to exit in the
following three outcomes:
1. Positive social skills
2. Acquiring and using knowledge and skills
3. Taking appropriate action to meet needs

As a condition of eligibility for Part B funds, school mussess all early childhood students.
ISTAR-KR is the assessment instrument recognized imuhadior this purpose.

Each teacher and administrator plays a key role inigatisfederal requirements, and, more

importantly, in providing the best possible outcomes rel@¢dese indicators for the children
served.
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OSEP Reporting Requirements: Part B Preschool Outcomes

The purpose of collecting outcome data is accountabilipw is Indiana accountable to the
federal funds received for special education services? difeative are the preschool special
education services provided by Indiana schools? When Indiagahaol students leave early
childhood services, are they ready to meet the learnindast@sin kindergarten?

Reporting to OSEP fulfills the following:

* Requirement to report IDEA 2004

* Provide information to the public, reported by LEAs

» Document effectiveness of Early Childhood Special Educatimicssr

» Data utilization

* Improve developmentally-appropriate practice, instruction,pasitive outcomes for
children

* Improve use of data to plan and implement effective auerj@assessments, interventions

These following outcomes are aligned to the areas measuoegh ISTAR-KR in five areas of
extensions to the Indiana Academic Core Standards fibremeatics and English/language arts
and functional achievement indicators of physical skilkxysonal care skills, and social-
emotional skills. The ISTAR-KR instrument is comprise@0fperformance threads/rows of
progressive skills.

Indiana utilizes ISTAR-KR to document child improvementhe three OSEP outcomes:

Positive social-emotional skills

« thinking about relating to adults

* relating to other children

» and for preschool aged children — following rules relateddags or interacting with
others

* includes attachment/separation/autonomy, expression of ematidrfeelings

» and social interactions and play

Acquisition and use of knowledge and skills

» thinking, reasoning, remembering

* problem-solving; understanding symbols

* understanding the physical and social worlds

* includes early concepts of symbols, pictures, numbers
e pre-writing

* object permanence

* expressive language and communication
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Use of appropriate behaviors to meet needs

» taking care of basic needs

e getting from place to place and using tools
* integrating motor skills to complete tasks

» self-help skills

* actions to get wants met

* engaging in play

* persisting in activities
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Ongoing Assessment: Observation and Documentation

Assessment Defined

Recommended Practices

Observation: Questions to Guide Ongoing Assessment

Completing ISTAR-KR Matrices

Guidelines for using ISTAR-KR Progress Monitoring Tool: Detiled/Second Level
Assessment

» Documentation Tool Examples

YV VY YVYY

Assessment Defined

Assessment is derived from the Latin word meatorsit beside and get to know.

It is well documented that the primary purpose of assasisim early childhood intervention is to
design individual plans for instruction and therapy (BagnatbNeisworth, 1997; Bricker et al.,
2000; Sandall et al., 2000). IDEA (1997; 2005) requires thaitdten’s eligibility for early
intervention shall be determined through a functionadsssent conducted in the natural
environment”. Natural environment refers to the ongoing, routinealypircumstances and
contexts of a child that forms the basis for real-k&rhing and adaptation.

Bagnato & Yeh Ho (2006), note that “authentic assessmef&’s to the systematic recording of
developmental observations over time of the naturally ocwufunctional behaviors of young
children in their daily routines by familiar and knowledgjeacaregivers in the child's life.

Assessment for young children is the process of gatheriagnation from several sources of
evidence, organizing the evidence, and finally, interpratiegevidence, using it to inform
instruction and monitor child progress. We assess youtdyemito monitor development and
learning, guide planning and decision-making, determine neediddbility for special education
services, and report and communicate results with otfidre assessment process should provide
information regarding what a child can do compared tcapgeopriate expectations. It may
reveal interests and challenges to future learning. sAasent is not a single occurrence, but an
ongoing process.

Recommended Practices

Whether the assessment is for the purpose of eligibility, aggmssessment, or status at exit
from services, the following is best practice: (NAEYC/DBBP Assessment Standards &
Practices)

* Natural observations of ongoing child behavior in everysgiings and routines versus
contrived settings;

* Reliance on informed caregivers (teachers, parents teacollect convergent multi-
source data across settings;

* Curriculum-based measures linked to program goals, costangards, and expected
outcomes;

* Universal design; equitable assessment content and methods;

* Intra-individual child progress supplemented by inter-indivichaxmative comparisons
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An excellent resource for observation guidelines is Gaypamlund’s and Marlyn James’ book,
Focused Observations: How to Observe Children for Assessment ancuCun Planning,

2005, Redleaf PressThis resource links assessment and curriculum asamieected ongoing
practice. Teachers assess/observe to learn whattBkilehild knows and can do and what skills
are emerging, then make decisions of what to do next to peanweased learning.

Observation: Questions to Guide Ongoing Assessment

Completing an assessment tool on a young child requfeegiee observation skills. Observing
children active in their natural learning environment proviagespgportunity to increase our
knowledge of them and to determine what we know about a chiléggrdrahces our interpretation
of the child’s development. Effective observation skjlige a teacher the information needed to
strengthen decision-making skills in the classroom. Edilglwood teachers are observing
everyday to determine progress and quality on: individual chilcbones, group outcomes,
outcomes related to all children (e.g., Development@tigropriate, Indiana Academics
Standards, OSEP outcomes).

Observing to gain knowledge about children — when, what, where:
= Observe children at arrival and departure

= Observe them during daily routines

= Observe them as they play and work with peers — insideésitie

= Talk with them about what are doing or making

= Ask them questions that encourage them to describe hivgarig, listen

= Listen to them as they talk with others informally mgroup discussions

= Study their work, e.g., projects, constructions, drgyriting, journals — photograph
their work

= When possible, observe in the home

= |nvite parents to observe with you in the classroom

= Talk with family members to learn about their perspectin the child’s learning,
interests

Building effective observation skills includes answering following questions: (1) What do |
want to know? (2) How do | record the evidence? (3) How dgdruze the evidence? (4) What
do | do with what | learned? (J. Jablon, A. Dombro, & Nthbelmiller, 1999, 2007).

(1) What do I want to know?

About an individual child

About a family

About particular skills, i.e., IEP Goals, Progresgaoly Learning Standards
About group dynamics

About the physical environment

About the effectiveness of my planning, interactions, insomc

O O O O O O

(2) How do | record/document evidence?

|Anecdotal record

Narrative descriptions of one child during or soon after obsgyapen-ended, include

everything observed, non-evaluative — your eyes and ears areayoera.
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Checklists

Designed to record the presence or absence of specific behaao be for an individual
or a group; easy to create your own; an advantage is$iesa@d quickness of
completion; one caution, checklists do not provide rich detail.

Rating Scale

Developed to record something specific and require a jedgabout the quality of what
is observed; require little time to complete and argk to complete; one caution — only
pieces of actions/behaviors are included, so the obseeeels a good understanding of
the behavior being rated.

Participation Chart

Can be developed to record activity preferences, orlesfgime spent in activities, or
with what type of support vs. independence.

Children’s Work Sample

Meant to be collected over time to demonstrate growgh, &:twork, stories dictated or
written, photographs, records of conversations, etc.; sior@dronological order.

| Technology |

Photographs, videotape, audiotapes, portfolios; requinggrvconsent from family.

(3) How do | organize my documentation/data?

(0]
0]
(0]
(0]
(0]

Portfolio = folders of child work samples
Colored box on each child’s cubby
Notebook per child

Index cards in file box

Create a CD of the child’s work

(4) What do I do with the knowledge | learned about a child?

Observation and assessment are interchangeable and are gmgosgses. To be
effective, they require you to watch, listen, take nateffect, collaborate with
colleagues, plan, implement, ask questions, respond, Wiatein, take notes, reflect, and
on and on and on....

v" Review data, collaborate with team members — includingly members
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Identify gaps between what a child is able to do, beginmirpt and what skills are next
Develop IEP outcomes

Transfer classroom observations to ISTAR-KR matrices

Determine barriers to learning and identify modificatiansupport success

Design intervention activities, make curriculum/activity nficdtions

Implement intervention activities

Reflect

Observe, collect data

Plan

Implement

Completing ISTAR-KR Matrices

Gather Information

v Observe child over time engaged in everyday classroom roatigesctivities

v Discuss observations with family members and colleagues

v" Request family members to complete a matrix or matticedd to your
observations

Interpret Performance Indicators

v Use the glossary (online or paper version) to clarify measfisgn indicator or
behavior example;

v Review the descriptive behavior examples beneath the perfoeniadicator
boxes;

v" Remember the two ISTAR Matrices “Rules”

v" Use anecdotal notes to reflect expanded information riegplbeéhavior exhibited
or evidence of why you rated an indicator as achieved.
(1) When a child has demonstrated MOST of the descriptivavi@ examples,
they have achieved the performance indicator,
(2) When an indicator or behavior example is written iruaahl MORE THAN
ONE is all that is required,;

When consideringchievemenof skills, think about the child who consistently perferthe
skill as part of their functional behavior repertoirelgerforms the skill across
environments, materials and people. We are defilningtionalas demonstrating a behavior
independently even when modifications are necessary, gglasguage, picture board,
walker, built-up spoon. Even when a skill is demonstrated imdgpely yet the quality of
performance is in question, a description of the qubbigomes part of the evidence noted
of how the child performs the skill.

C.

Guidelines for using ISTAR-KR Progress Monitoring Tooltéled/Second Level
Assessment

ISTAR-KR provides an effective tool for monitoring child pregs on performance
indicators, known as the Detailed or Second Level Assask renamed in 20186 TAR-KR
Progress Monitoring InstrumentThis progress monitoring tool provides incremental and
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descriptive behavior examples of the next performance exjpectathild is learning. The
rubric criteria are rated within the range of: introdyeaderging, developing, ongoing,
demonstrated, applied. When a child is just building a $kifl,rubric will be useful in
observing change over time, and curriculum activities or adepsatill be more readily
developed when using this Progress Monitoring InstrumentatiAg scale can be easily
adapted for classroom observation use.

Documentation Tool Examples

We understand that it may be challenging for teachers tthasm-line ISTAR-KR on a
daily basis, and we know that they may prefer to use ahiengo” daily method to
document their observations prior to completing the ISTARFR&RYrices. Early childhood
teachers believe that observation is essential to cagtildeprogress and to accurately
assess child outcomes. And, teachers know that obsergatiammly be productive if there
is also a commitment to an efficient documentation mettadding the “right”
documentation tool to support the pace of the busy early childhasstcbm takes
creativity and practice.

We offer documentation tool examples in the Appendices thgtha of use for an “on-the-
go” option, or give inspiration to enhance a method alréadge. Documentation methods
used by teachers and mustdoeessibleandaligned to the assessment tool used hese
“on-the-go” examples may be a useful addition to your docurtientaethods to further
enhance the accuracy of ISTAR-KR completion.

ISTAR-KR Matrices include an anecdotal note sectiordmumenting evidence of child
progress. This could be a place to summarize colletdedmentation notes. In addition,
ISTAR-KR offers the option of attaching evidence, e.gatpgraphs, child work sample,
etc. This option is available per matrix page, antdes @archived in the File Cabinet in
Student Records. Completed documentation tools can beextato a person computer
then attached/uploaded into the ISTAR-KR matrices.

See appendices for documentation tool examples, beginning on page 38.
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Using ISTAR-KR Data to Improve Planning and Expected Outcoras: Progress Monitoring
& Data Analysis

The Use of Data

The Purpose of Data
Progress Monitoring

» Early Learning Standards

YV V V

The Use of Data in Early Childhood Special Education

To be able to effectively use data, start with outcorfesoutcome is simply an expected result
following instruction or intervention. In the early childhoodrid of special education, there are
different levels of outcomes: Program, Child & Family €umes, i.e.Early Intervention
programs provide high quality services and supports; families knowrtgkts and advocate
effectively for their children; children have positive socidhtienships Also, data collection
occurs at multiple levels: state, federal, distri@sstoom, individual student. The following
stakeholders each have a role to understand outcomes, ety and data analysis: Office
of Special Education (OSEP), Indiana Department of Edutabffice of Differentiated
Learners, District Administrators, School Administratensg Teachers.

The Purpose of Data

The purpose of state special education data is to demerst@untability for federal funding
used to provide services to children 3 to 5 years old elifgiblservices, and to answer the
guestion: Are programs accomplishing what they are intended to accompl&i@ needs to be
collected in order to demonstrate the effectiveness of tigggam. Individual student assessment
is collected to demonstrate program quality and can dgzeobto determine program
effectiveness per class, per school, per corporation, ahd state program level.

Classroom data demonstrates accountability to the fefewdihg source. Teachers collect
student assessment data, which school corporations ussute @ssessment requirements to the
Indiana Department of Education. The state collectsendws the data to determine
developmental change for students who received speciatemuservices a minimum of six
months who exit each school year. This data analys@smpiled and forwarded to the federal
government. Measuring outcomes for accountability is our nbendisaplementing ongoing
progress monitoring is best practice when serving young ehilidrprograms.

Progress Monitoring

To monitor progress of child change is to collect eviderideow the child responds to
intervention/instruction. This evidence guides decision-malasgd on a pattern of
performance. Achievement of child outcomes comes about @riging progress monitoring is
completed, documented, and evaluated to inform instnucti

Frequently collecting child performance data frequestliyports monitoring short-term

objectives and long-term outcomes. A critical factooutcome and objective development is
measurability — how will we know the child has achieved theconé®
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When developing IEP goals and objectives, measurementoepsirt of the thought process.
And, the expectation of designating time for systemdigeoving to provide the measurement is
essential. The following guidelines may be useful:

(1) Determine the purpose and outcome of the goal: what wilideliservable outcome
when the goal is achieved; all team members agree on andtamdiethe purpose and
outcome.

(2) Make the statement of student progress specific.

(3) Determine the types of data needed to provide evidencad#ratprogress.

(4) Determine where data should be collected to provide dataien of the skill.

(5) Determine how often evidence will be collected.

A checklist to determine effective goal content is avadabRAppendix L.

For federal purposes, Indiana preschool students who recetial ggiication services are
required to have ISTAR-KR completed at service enttg,dst annual birth date, and at exit from
preschool services date. This data will demonstratehifdéscdevelopmental change from
entrance to exit of services. However, it is recommendée used as a regular progress
monitoring tool as often as it would be meaningful topgtegram, (i.e. quarterly). A
Compliance Monitoring Report, available to administratod teachers in the ISTAR database,
serves as a time management tool to ensure timely coomptétthe assessment for each child.

Early Learning Standards

ISTAR-Kindergarten Readiness (KR), an enhancement to iiearISTAR assessment, was
derived from the Indiana’s Early Learning Standards -Fthendations to the Indiana Academic
Standards. The National Association for the Educatiofoang Children (NAEYC) and
National Association of Early Childhood Specialist in S#¢partments of Education
(NAECS/SDE) support the position that early learningddests can be a valuable part of a
comprehensive, high-quality system of services for youngdramiland contribute to young
children’s educational experience and future success. NA&Y NAECS/SDE identify four
essential features of Early Learning Standards:

(1) Effective early learning standards emphasize signifidamélopmentally-appropriate
content and outcomes.

(2) Effective early learning standards are developed andwedighrough informed,
inclusive processes.

(3) Early learning standards gain their effectiveness tiiltomplementation and assessment
practices that support all children’s development in ethéqgapropriate ways.

(4) Effective early learning standards require a foundatfosupport for early childhood
programs, professionals, and families.

Data Collection and Analysis

The purpose of data collection and analysis is to deterpriogress of a student, and to inform
instruction in an effort to promote further skill develagath Another purpose of data collection
and analysis is to report progress of students, asagdfle quality of program services to
families, school corporations, and the state.
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When a provider analyzes the data over time, analyflieip identify whether sufficient
progress is evident. When progress is not sufficiergetijeestions need to be answered:

v Has the learning opportunity/intervention been implemensedtanded?
v' Is the target behavior one that may not initially and rapielpond to intervention?
v Is the intervention strong enough to address the targatioeh

Data analysis includes reviewing the measurement todlsepiorts of child performance over
time, i.e., ISTAR-KR reports, rating scales, studemtfplios, and other collection tool. (See
chapter 2 for examples). Collection of data is theahdiep in evaluating student performance.
The second step of data collection is to organize ttee daraphic representation of data can
support effective analysis of student performance over gmahling the use of the data to inform
instruction and intervention strategies — the true purposgseament and path to outcome
achievement.

Graph reports reflect two phases of data collectiomaonitoring the target behavior: the
Baselinephase, or the time period of what the target behdoais like at the beginning of
service and collection of data; and theervention phase, the time period where instruction is
implemented to address the target behavior and objetdivdmg to the target behavior.
Performance change is marked to reflect progress towsedarget behavior during the
observation time period.

Graphic representation of data can be developed througBT&R-KR assessment of an
individual. Electronic reports, available in fall of 2010l wemonstrate comparison of several
data points per student. Providers can also developcdatparisons using paper or pencil or
accessing Microsoft Excel on their computer to customize stuita collection.
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From Goals to Instruction: Adjusting Curriculum

Foundational Knowledge

Effective Early Childhood Learning Environments

Considerations of Universal Design for the Early Childlbod Classroom
Connecting Learning Standards to Practice and Curriculum

General Curriculum Modification/Adaptation Principles

YV VYV YVYY

Foundational Knowledge

Goals -what we want children to learn — the end result ofrteds/child’s effort.

Early Childhood Curriculum - “Curriculum is what happens.” Dittman, (1977) NAEYC.
Although curriculum is everything that happens in a clasarat is not random or left to chance.
To be effective, curriculum must include thoughtful planning iamglementation. Curriculum is
the “what” of the content that can be taught, the “methwsdd to determine what content to
teach each child, and the “methods” used to ensur¢hiaadentified content for each child is
acquired and used, Wolery and Sainato (1993).

Well-implemented early childhood curriculum provides developaigrappropriate support and
cognitive challenges and, therefore, is likely to lead tdtipesoutcomes (Freed, 1998).

The Commission on the National Association for the Edanaif Young Children Early
childhood Program Standards and Accreditation Criteria, 8@38s, “Curriculum that is goal
oriented and incorporates concepts and skills based antuesearch fosters children’s learning
and development.”

Plan learning experiences based on what is known of yourdyenih general and individually,
as well as the sequential process in which childrem lg@ecific concepts and skills. This is done
with consideration of individual interests, strengths, @eelds, building on prior knowledge and
skills.

An effective educational program combines the following imipilag:

v Curriculum Content — what children are to learn, includintfividual child goals and
objectives

Learning Processes — how children learn

Instructional Strategies — how to teach

Environment — the learning context

Assessment Strategies — how to know that learning hasredcand what curriculum
adjustments are needed

AN NN

Evidence-based Practice +nformation regarding historical practices that hasleféective in

the past. While the early education literature sitesynewidence-based practice resources, it is
the teacher’s own research/observation of a particulat &hdl measurement of the outcomes
and interventions implemented for that child whicsutts in the most effective approach to
inform their decision-making on how to teach, what to teanl,where to teach that child.
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Standards -According to The Early Childhood Education Assessment Cbasobf the

Council of Chief State School Officers (CCSS®yw.ccsso.or@005, standards are statements
that describe expectations for the learning and developohgoung children across the domains
of: health and physical well-being; social and emotievell-being; approaches to learning;
language development and symbol systems; and general knowledgéhabeatld around them.

Instruction — guides, teaches, and promotes knowledge by creating anrengagironment and
building trusting relationships.

Authentic Assessment the systematic recording of development over time of the alit
occurring and useful behaviors of young children duringcgimaily routines by familiar and
knowledgeable caregivers (Bagnato and Yeh Ho 2006). When teaghee children’s play and
exploration, interact with children, help them with thinigat are difficult, encourage children to
try new things, and join in children’s excitement when thegomplish something — all of these
encompasses authentic assessment.

Early Childhood Learning Environments

Young children learn when interacting with adults anefp@and when engaged in play
experiences to investigate, problem-solve, and refledtigi quality learning environment is
one in which teachers/adults arrange for meaningful expesdhat stimulate intellect and
creativity, promote exploration, include social engagenserd,encourage children’s active and
sustained involvement. Effective teachers/adults are thlbs@espect and nurture young
children, and are who available to young children feqdient interactions.

Indicators of Effective Early Childhood Learning Environmer@ogple and Bredekamp, 2006)

v Are responsive and predictable

Engage children to be active

Are guided by goals that are clear and shared by persamtéamilies

Demonstrate teaching and curriculum that are flexiblenaaithed to the child and
activities

Are characterized by curriculum which evidenced-based

Provide developmentally-appropriate materials, activiaesl, interactions

Provide multiple opportunities for learning

Promote experiences that promotes learning through ina@etigand play

Ensure teaching is focused and intentional

Encompass curriculum which builds on prior knowledge and expese

Provide curriculum that is comprehensive — physical wehdpenotor development,
social-emotional development, approaches to learning; langlesgéopment; cognition
and general knowledge; subject matter areas such as scieieenatics, language,
literacy, social studies, and the arts

Include professional standards that validate the curngslsubject-matter content
v"Include curriculum that is likely to benefit children
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Planning for All Children: Universal Design for Learning (UDL)

Ron Mace of the Center for Universal Design defines UD)(as a philosophy of designing
and creating products and environments to be accessiie greatest extent possible, to the
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people who use them, without the need for adaptation. UalM@esign has its origins in
architecture and urban planning to increase accessiliifyersons with disabilities.
Consider these examples of Universal Design, i.e., aumd@drs, ramps, curb cuts.
However, those examples not only provide access to persindisabilities, but to all us.
Think of when you are pushing a stroller or are pulling &case luggage and use a curb cut
or ramp - are these experiences you now take for granted?

Universal Design for Learning (UDL) was introduced bySJA(Center for Applied Special
Technology), a leading authority on applying Universal Designlticaional opportunities

for students with disabilities through the development and ain@/uses of technology.
Basically, UDL offers a structure to create flexipleals, methods, materials, and assessment
that accommodate learner differences. Individualizingifgoung learner is a basic tenant of
effective early childhood practice. Early childhood educatave lexperience in designing a
variety of approaches to meet the needs of young chiiditieir classroom. The UDL
approach would appeal to early childhood educators due tolktving principles of
universally-designed curriculum (CAST n.d.):

0 Multiple means of representation to give learners variayswf acquiring
information and knowledge,

o Multiple means of action and expression to provide leamgematives for
demonstrating what they know, and

0 Multiple means of engagement to identify learners’ idissechallenge them
appropriately, and motivate them to learn.

Taking this approach to planning the learning environment istbargeeffective early childhood
educators do every day. They begin with what theitsgare for all children, (i.e., promote the
optimal child development and learning and the successfidipation of children in routines
and activities). What does this look like? Some examptdsde: active engagement by
students, participation, learning, positive social relahipss

For some children, modifications to routines and actisitire often necessary. Bailding

Blocks for Teaching Preschoolers with Special Ne€d£dition, 2008 Sandall and Schwartz
suggest a starting point of making a classroom assessittaay. offer a checklist to evaluate
overall classroom practicQuality Classroom Assessment Form and Classroom Action, Form
(see Appendix for an adaptation of the checklist). Itsgrple form of 10 indicators used to
document “Yes”, “No”, “Not Sure”, and examples. Soexamples of indicators are:

v Do children spend most of their time playing and working with materialgtbrother
children?

v Do teachers work with individual children, small groups, and the whaleat
different times during the day?

v Is the classroom decorated with children’s original artwork, thein ewiting, and
stories they've dictated?

v Do children work on projects and have periods of time to play and explore?

v Do teachers read books to children individually or in small groupsufihout the day?

v Do children have an opportunity to play and explore outside every day?

A next step in planning a quality learning environment for albdclil is to ensure a predictable
routine or schedule is provided for the children, i.eiddd into time segments appropriate for
children’s needs and abilities; offer a balance of chiltdaited activities and teacher-initiated
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activities; include adequate time for routines and trexmsit maximize teaching and learning and
minimize waiting time.

In addition to overall classroom practices that are apptegioa all children, two other strategies
to support individual learning needs of some child@m|d-Focused I nstructional Strategy

and Embedded Learning Opportunities,are offered in th&uilding Blocks for Teaching
Preschoolers with Special Needs, 2008e examples below demonstrate how ISTAR-KR
performance indicators can be evidenced in any contexthahdequires planning for
opportunities for demonstration of a skill/concept in tleshaccessible way.

Child-Focused Instructional Strategyis defined as a strategy that is specific to an indiVidua
child who is challenged to learn from the usual curriculumd; #ghe skills, behaviors, or concepts
to be learned are unique to the child. Examples of spitific learning needs are, English
vocabulary words for a child who is an English languagen&gaprogressive steps to sustain
interactions with peers, unfastening/fastening clothingeatioileting (all ISTAR-KR

performance indicators). Strategies to support thoseitganeeds could be, instruction,
prompting strategies, consequence strategies (i.e.,ygosinforcement, corrective feedback).

Embedded Learning Opportunitiesis defined as learning opportunities that are integrated
classroom activities and routines that are applicablectold's specific individual learning
objectives and are characterized by short systematiciction and interactions. Examples may
include, a plan to practice of asking questions duringadfdeparture, sort by size in dramatic
play area with dishes and manipulative area, followingrwleen playing board games (all
reflect ISTAR-KR performance indicators).

In other words, when authentic assessment is valudaetgdults working with young children,
the naturally occurring routines and activities found ingiresl| classrooms or other typical
environments will by where children can demonstrate theisskild evidence can be collected.

Connecting ISTAR-KR Performance Expectations to Practiceand Curriculum

Classroom teachers keep much in mind when planning for studehtsr care. There are IEP
goals, there are ISTAR-KR Performance Expectationspasslibly there are other pertinent
requirements to meet, i.e., Head Start Child OutcoraenBwork.

When using ISTAR-KR, the early learning standards ateeelsled within the assessment tool.
Let's look at a simple way to embed early learningddads into practice. An excellent resource
to access iMaking Early Learning Standards Come Alive, Connecting Your Practice and
Curriculum to State Guidelineby Gaye Gronlund, 2006, Redleaf Press. Ms. Gronlund offers
an efficient and practical system to make the standsedsficial to all children in a
developmentally appropriate way, meaningfully assess chifdpeogress, and provide the state
agency with accountability related to the outcomesaufking progress and increasing child
success in the classroom.

View Appendix |, page 53, for a useful visual tool for linking the early learning stadnto
practice. Highlights include:

» The Standard
» What Common Practices occur in an Early Childhood Classwbere the Standard
May be Addressed

28



» What Children Might Demonstrate: First Steps, MakinggRess, Accomplishing the
Standard

Ms. Gronlund’s system begins with a new way of thinking seeing work with children:
In order to meet the standard of , we must do/provide/encourage this activity.

Intentional lesson planning is the next step to this newok#yinking and seeing, and includes
the standards in the lesson or activity plaeg(example in Appendix J, page %4 This method
reminds the teacher that assessment and curriculum planagiggmhand in hand. As teachers
observe children to learn about progress toward learningcedons, they are naturally making
decisions about what to do next.

General Curriculum Modification/Adaptation Principles

In high-quality early childhood classrooms, it is commosde activities and materials that will
meet the needs of many children with or without disalslitiBlowever, the needs of a specific
child can result in specific adaptations or modificatifor an activity, routine, or in the
environment. The purpose of adaptations is to promote ahildcessful participation in
everyday routines and activities. When we design an adaptitan activity or routine for a
specific need of a child, we have increased the potdatitlue learning to take place. Any child
must be actively engaged in the learning experience to aaggwmv skills.

Common categories of general adaptations:

* Adapt Environment: room set-up, or adapt/select equipment
* Adapt Activity or Routine

* Adapt Materials

* Adapt Requirements or Instruction

* Provide Instruction

It is important to reiterate that the goal of anydton is to ensure the highest level of child
participation with the least amount of assistance asiljes When teachers design appropriate
adaptations for a particular child’s needs, it is helfmiudonsider the collaborative potential of
their instructional community, e.g., teachers, assiséaahers, therapy providers, and family
members. Thoughtful decision-making is at the cor@editive and successful adaptations.

A helpful structure for decision-making taken from CARA'’s,Ki007:

1. Identify the child’s needs by evaluating his/her performawdeat is actually happening
in particular routines and activities?
i.  Language & Literacy Activities
. Group Meeting/Circle Meeting
iii. Table Top Activities (manipulatives, puzzles, pre-writing)
iv.  Active Learning & Movement Activities
v.  Routine Transitions Between Activities
vi.  Arrival & Departure
Vii. Community Outings (walks, field trips)
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2. Decide what you would like to see happen. What isippkaing?
i.  What would you like to see happening?
ii.  What would the child/children be doing?
iii. What would the adults be doing?
iv.  How would the environment look?
v.  What would you like to hear happening (voices, background sopadsular
sounds relating to the situation, etc.)?
3. Consider adaptations to try. This step may need to batexperhen an adaptation does
not promote the desired result.
4. Select adaptations you will try.
5. Plan for successful implementation by scheduling an evatuptocess to answer these
guestions:
i.  Why am I making the adaptation?
. How will the adaptation improve the activity or routine?
iii. What steps will | take to make the adaptation?
iv. ~ How will I know if the adaptation is working? What will ¢s and hear that will
tell me the adaptation has improved or changed the situation?
6. Try the adaptation daily for at least a week. Revigsvanswers in #5 and #2.

From Goals to Curriculum Adjustment — An Example

ISTAR-KR includes a Second Level or Detailed Assessnefe renamed in the fall of 2010,
as the Progress Monitoring Tool. Specific rubric criteria can be correlated to best pestof
adapting curriculum activities. A continuum of most intrusivéeast intrusive of supports is the
goal of effective adaptations. Gradually fading supports presrincremental steps to greater
independence of task completion. FromHEfiective Goal Processes Handbp@WcGrath,

2009), the following is an example of a Goal and Rubric @aitghich illustrates the
implementation of adjusting a curriculum activity to supgmal achievement.

Student: Jacob is a 5-year old diagnosed with pervasive develdphsorder NOS.
Expected Outcome:Jacob is expected to function in a classroom with his peers

Present Levels/What is HappeningJacob is unable to play meaningfully with other children
due to an inability to engage in reciprocal interaction.

Needs of StudentJacob needs to understand the behavior that is expected, @frid he needs
guided practice to execute this behavior appropriately.

Annual Goal: During structured play, Jacob will exchange a preferredtima peer without
adult assistance 4 out of 5 days.

Services:A communication specialist will shape Jacob’s behavior byiging Jacob with
picture cards to illustrate the skill of giving a toy tpeser. Jacob will watch videos of other
children sharing. Then, Jacob will be assisted inisfpdtems that are not his most preferred
items. Finally, Jacob will be reward for demonstatinis behavior with reduced prompts.

Progress Monitoring: A member of the early childhood staff will observe Jacolindur
structured play activities and record incidents of stuari

30



Standard(s) / Element(s) Aligned to the GoalFunctional-Social-Emotional, Interpersonal
Skills, Engages in cooperative interactions

Rubric Criteria/Continuum of Expected Behaviors: This illustration reflects how a child
demonstrates progress towards the desired behavior. €hltontinuum of assistance and cues
are reduced while the task is made more challenging.

Introduced: Jacob will watch a video of children exchanging itemberThe will be given
picture cues for sharing.

Emerging: During structured play, Jacob will exchange a neutral itetim &n adult using picture
cues 5 out of 5 days.

Developing: During structured play, Jacob will exchange a neutral itéimavpeer with adult
assistance and picture cues 2 times a week.

Ongoing: During structured play, Jacob will exchange a preferesd with a peer with adult
assistance 2 out of 5 days.

Demonstrated: During structured play, Jacob will exchange a preferredvigma peer with
adult prompting 4 out of 5 days.

Applied: During structured play, Jacob will exchange a preferredtéma peer without adult
assistance 4 out of 5 days.
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The Importance of High Quality Learning Environments in
Achieving Child Outcomes

“A quality learning environment empowers children to becomédemt learners”
(Greenman J., 1998).

A 2006 report from the National Association of State Boafd=dacators’ (NASBE) Study
Group on Creating High Quality Early Learning Environmentwes this statement from
Greenman. In a review of the literature on quality theysgroup found overwhelming evidence
that high quality learning environments can produce impbgasitive outcomes for children.
Establishing a setting where all children can learn amdlde optimally depends upon the
quality of the environment provided. Preschool educators sheeldll that they know about
how young children learn to nurture, protect, and providéi@mwell-being of all children
(Executive Version, October 2006). The study group conclud@edwiiat is most critical in
guality learning environments is having highly trained and sugbported teachers that can
provide responsive interpersonal relationships, nurture chisdddespositions to learn, and
cultivate their emerging abilities. Teachers in high qua&ityironments ensure that children:

» arerespected, nurtured, and challenged and enjoy freigtenaiction and
communication with peers and adults;

* have ongoing opportunities to learn important skills, knowledgé,dispositions in
classrooms that provide materials and activities treitraividualized and challenge
children intellectual development and

» acquire sills necessary to learn basic school readinessi@nofes and knowledge in
such areas as expanded vocabulary and alphabetic prinpipdesjlogical awareness;
concepts of numbers; areas of language and literacy; simgasurement, and spatial
relations; task persistence; early scientific thinkiagid information about he world and
how it works (p.8).

Drawing from the work of numerous researchers and natpedrts the NASBE study group
developed a list of critical elements for environmeataisideration:

» use of a comprehensive state standards for preschool programs

e rich, coherent curriculum

» strong foundation in language and emergent literacy

* appropriate assessment that informs instruction

* responsiveness to cultural and linguistic diversity

* inclusion of children with disabilities

* partnerships with parents

+ small class sizes and low adult-child ratios

high quality teachers who capitalize on young childrea&gérness to learn” (pp. 9-10)

A quality environment is one in which the teacher is inteafionencouraging communication
and reasoning skills, providifgequentverbal feedback, and maximizing children’s engagement
in learning opportunities (Harms, Clifford, & Cryer, 1998k requires teachers to be highly
responsive; blending child directed discovery and teacher prowgéditeinformation. “The
possibilities in a high quality learning environment ardless...for making new discoveries,
inventing, creating, and learning. This environment inviteiren to just be” (Bunnett & Davis,
1997) Staff must arrange environments to be inviting, encourgggmticipatory and respectful.
The three major roles a teacher takes within this envieohimclude acting as an environmental
planner environmental participamnd environmental evaluatdGreenman J., 2005,
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pp. 66-67) Within each role the teacher is observing, recorfdiatjtating, adjusting and making
necessary changes in order that children have optimal opf@s$ to gain the most from the
leaning environment.

By combining the following factors of a high quality environmieatrning can occur all the time:
(1) young children are young children, they learn thrquigi and (2) by getting to know each
child as an individual, teachers can create a communlgaafers by building on their strengths,
interests, and competencies. Teachers need to taksigitiul educated look at learning goals
for children and ask themselves, “Does my classroom envintrsapport what we know is best
for all children?” As Greenman states (2005) “Our jobdaga&tors is to set up a quality
environment that works for all the children in our care.”

To ensure quality environments we must provide for the thrge baeds all children have: (1)
protection for their health and safety, (2) access to stipp@nd nurturing relationships that
includes parents, extended family and community and (3) appies for stimulation and
learning (Harms, Clifford, & Cryer, 1998). There aréi@al dimensions of an early childhood
setting that must be considered in setting up a high quadityonment (Adapted from Greenman
J., 2005 pp. 97-124):

Comfort& Softness

Comfort is subjective, and like everything else, culture bounbas to do with softness,
responsiveness, familiarity, and a reasonable level sbsgstimulation — neither too much nor
too little, that leads to a sense of calm. A comfigrind soft environment reaches out to
children and envelops them. It creates areas that hetpperhiio feel more secure, enabling them
to venture out and explore the world.

Competence
Creating a sense of feeling sure and at ease, a plere wou feel successful, achieve goals and

not mess up. Environments support competence through theifgltdvaving appropriate
expectations, appropriate scale, clear organizatioariety of things to do and places to do them,
and a profound understanding and acceptance of the divelrsiylls and limitations that

children and adults possess and a commitment to acconiorodat

Safety
A safe environment is at the top of any list of goalscloing and educating young children, yet

there is always a trade-off between avoiding all injun@s and learning how to handle
challenges that occur in early education settings. Edunzdtsettings are where the resources and
know-how should be available safelyoffer experiences that challenge and teach children.

Health

Health issues involve a delicate balance in all dimengibtise environment. They require a
balance between sterility in the human sense andtsteria healthy sense. The environment
must be clean and sanitary while being a warm and wéahcpplace where children feel free to
explore, manipulate and engage with the materials angragut within the environment.

Privacy & Social Space

Early childhood environments are social settings but agaia ther balance that must be
maintained which is crucial for children to grow and depedocially and emotionally.
Opportunities for alone time, a retreat from the chao$evdmcouraging social interactions is
necessary for preparing children for engaging in the redtw
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Order

Environments for young children require ordered time pate— space that furthers the
program goals while making the environment a pleasant pld t¥hat is needed is planned
complexity — an environment rich enough to challenge, but nobosplex as to frustrate. This
type of order provides a comforting framework that doesackhly interrupt the activities of
children; instead the order allows for more experienods@r children to anticipate their day.

Routines & Rituals

Routines and rituals in early education settings “reassgainst the unknown void”. They help
children find order in the day and become anchors afrggcDaily group activities like sharing
the same song or the same story day after day reasbildeen. The daily snack time or
bathroom routine helps children feel that there are dependablreliable things that can be
counted on to happen day after day, week after week.

Autonomy
Young children need an environment where they can ledralamce their desire to be

independent with their adjustment to the demands of the lmayéd. The child’s environment in
the words of Erik Erikson, “must back him up in his dewrstand on his own two feet.” To
“back him up,” the environment must provide the support and ateietphysical space, time,
expectations — that encourages independence in thought and‘batipnotects him against the
potential of his yet untrained judgment” (1977, p. 50).

Mobility

There are two categories of mobility in early childhoodimnments: freedom to move within
the setting from place to place or activity to activaypd the amount of mobility allowed or
required by the routines and activities. Mobility in tin@ieonment is a function of physical
space, staffing, program ideology, and the predispositiorsaohéers and children alike. A major
task for early childhood teachers is to design environmeatatow more free expression of
movement indoors.

Security
A sense of security is bound up with all other dimensidisildren feel secure when they can

“safely relax”, where they feel safe, are in a famiptace, and with people they trust. There are
four pillars of security: people, place, routine and rit\&fithin the environment children find a
world that is predictable, manageable, and fits theividdal concerns. The environmental load
is manageable for them.

Adult Dimension

The environment must also support staff and parents. Adlithensions for children apply to
adults as well. The quality of work is clearly atfst by the work setting. Morale and staff
satisfaction are directly affected by the quality offdmlity or classroom and the manner in
which the facility and classroom supports or works agdhe staff.

There are several measures available to assess thg qlialivironments for young children.
Listed below are the most widely used across a varfetgry childhood programs.

» Classroom Observation System (COS): NICHD Study olyE2hild Care & Youth
Development, n.d.
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Early Childhood Environment Rating Scale — Revised (ECER$&)ns, Clifford, and
Cryer, 1998.

National Association for the Education of Young Childr2dQ/7). NAEYC Early
Childhood Program Standards and Accreditation Criteria. The Mark of Quali&arly
Childhood Education (Revised Editionyashington, DC: NAEYC.

Observational Record of the Caregiving Environment (ORCEY Exrild Care Research
Network (ECCRN), 2001.

The Classroom Assessment Scoring System (CLASS);eRiaalParo, and Hamre, 2004.
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References for High Quality Learning Environments

Bunnett, R., & Davis, N.L. (1997)Getting to the Heart of the MattéBeginnings Workshop;
Environments for Special Needs. Redmond, WA: Child Caermdtion Exchange.

Erikson, E. (1977)Toys and Reasons: Stages in the Ritualization Experidieve.York: W.W.
Norton & Co.

Greenman, J., (2005 Caring Spaces, Learning Places; Children’s Environments that Work.
Redmond, WA: Exchange Press, Inc.

Greenman, J. (1998Places for Childhoods: Making Quality Happen in the Real World.
Redmond, WA: Exchange Press, Inc.

Harms T., Clifford, R., & Cryer, D. (1998Early Childhood Environment Rating Scale-Revised.
New York: Teachers College Press.

National Association of State Boards of Education (2068jfilling the Promise of Preschool:

The Report of the NASBE Study Group on Creating High Quality EarlyinggEnvironments;
Executive VersiomAlexandria, VA: NASBE.
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Additional Resources for Environments

Bredekamp, S. & Copple, C. (200%° Bdition). Developmentally Appropriate Practices
in Early Childhood Programs Serving Young Children from Birth to Aggashington,
DC: NAEYC.

Curtis, D. & Carter, M., (2003Pesigns for Living and Learningransforming Early
Childhood Environmentst. Paul, MN: Redleaf Press.

Gandini, L. (1993). “Educational and Caring Spaces.” C. Edsydr.Gandini, & G.
Forman, (eds.)The Hundred Languages of Children: The Reggio Emilia Approach to
Early Childhood EducatiorNorwood, NJ: Ablex.

Cryer, D., Harms, T., Riley, C., FPG Child Developmiastitute (2003).All About the
ECERS-RA detailed guide in words and pictures to be used with the ECERS-R.
Lewisville, NC: Kaplan Early Learning Company.

Helburn, S. W., et al. (1995F.0st, Quality, and Child Outcomes in Child Care Centers,
Executive Summa2™ Edition). Denver: University of Colorado at DenveBomics
Department.

Isbell, R. & Exelby, B. (2001)Early Learning Environments That WorBeltsville, MD:
Gryphon House.

National Association for the Education of Young Child(2d07). NAEYC Early
Childhood Program Standards and Accreditation Criteria. The Mark of QualiBainty
Childhood Education (Revised EditioNyashington, DC: NAEYC.

National Research Council and Institute of Medicine (20B@m Neurons to
Neighborhoods: The Science of Early Childhood Developr@ammittee on Integrating
the Science of Early Childhood Development. JackHenkoff and Deborah A. Phillips,
eds. Board on Children, Youth, and Families, CommissioBehavioral and Social
Sciences and Education. Washington, D.C.: National Acgdress.

Olds. A. (2001)Child Care DesignNew York: McGraw-Hill.
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Appendix A

Rating Scale: ISTAR-KR Matrix

4851Student50, Demo50: Kindergarten Readiness: English/Language Arts-2009

(& save ) (& cancel )

Select one

ric DOX per p

ance thread that best represents the fighest performance level of the siudent.

Core Standard 1: Word Recognition, Fluency and Vocabulary Development
Demonstrates awareness of sounds

Mo | @ Responds to sounds in | ® Produces avariety |@ Produces and blends the sounds of letter @.Corr_ipares sounds of © Distinguishes sounds | &
Evidence the environment of sounds patterns info recognizable words different words within words A
£ &) O (@] (<3 &
® 54009
Demonstrates awareness of symbols
No o Responds to © Labels familiar | © Recognizes familiar @Cnmpares combines, and orders Liv) Recognizes that letters make words | &
Evidence familiar pictures pictures symbols letters-and letter sounds and words make sentences A
@] O O O (=3 &
@ 542009
Core Standard 2 & 3: Reading Informational and Literary Text
Uses print for pleasure and information
No (i) Engages with a © mitates proper handling of © Distinguishes print from e.Orients to print in @ chooses reading activities for | &
Evidence book books pictures books meaning Al
O O &) @ o Q
@ 542009
Comprehends details, events and main ideas -
No | Reactstoa story or @ |dentifies details from a story © Talks about characters and | @ Retells familiar (] Comprehends and responds to | &4
Evidence event ar picture settings stories stories A
9] @ @) O C
® 5i142009
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Appendix B
Anecdotal Records may include:

Identify the child and child’s age;

Include the date, time of day, and setting;

Identify the observer;

Provide an accurate account of the child’s actions, iteding quotes;
Include responses of peers and/or adults, if any are inked,;

Are non-evaluative;

The Observation record can be added to a ISTAR-KR matrix

AN NI N N NN

Name of School

Child’'s Name: Dz

Child’s Age: Years Mont

Setting: Tim

Observer:

Observed:

Observer Name: Date:
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Appendix C: Checklists

Checklist 1. - Individual: Quick and easy to complete; daements the presence or

absence of a skill, but not the quality of the performance.

School:

Childs’s Name:

Child’s Age: Years

olths

Date of Observation

Observer:

Matrix Area:  Number Sense

Indicators: YES

NO

Demonstrates awareness of
presence of object

Identifies more

Uses numbers to compare

Describes relationships between
numbers and quantity

Names & orders quantities

Manipulates objects for a
purpose

Matches objects and sets

Makes a set of objects smaller or
larger

40




Checklist 2. — Group: Quick and easy to complete; efficigrwhen observing a group
of children; a quick snapshot.

Name Name Name Name Name Name Name

Skill

Skill

Skill

Skill

Skill

Checklist 3. — Daily/Individual: Another version to identify progress on goals

Daily Monitoring Record

Student: 1st- 9 week term @e Date: End
Date:

Date

Goal Week | Week | Week | Week | Midterm | Week | Week | Week | Week | Week | End
1 2 3 4 5 6 7 8 9
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Appendix D: Participation Charts

Participation Chart 1:

ACTIVITY PREFERENCES DURING SELF -SELECTED PLAY

NAME | NAME

NAME | NAME

NAME | NAME | NAME | NAME

9:00-
9:10

9:10-
9:20

9:20-
9:30

9:30-
9:40

9:40-
9:50

9:50-
10:00

A=Art; B=Block Building; DP=Dramatic Play; M=Manipulatisgg S=Sensory; SC= Scien

Participation Chart 2:

ACTIVITY CHOICE RECORD

DATE: CHILD(RE!
Art DramaticPlay Manipulative:
Science/Mat Music/Movemen Library
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Appendix E: Rating Scales

Rating Scale 1. — Progress Monitoring Tool:

Socia-Emotional Rating Scale

Child’'s Name: Date:
Child's Age: Years Months
Observer:
Item Not Introduced Emerging Developing Ongoing Demonstrated Aplied

Evident

Sense of Self & Other

Demonstrates self-
awareness

Demonstrates
independence

Engages with others

Demonstrates respect fo
self and others

Manages Emotion:

Expresses a variety of
emotions

Responds to a variety of
emotions

Manages emotions with
adult assistance

Uses strategies to manage

emotions

Interpersonal Skills

Interacts with caregiver

Engages in parallel play

Interacts with others

Engages in cooperative
interactions

Responsibility

Recognizes steps in
familiar routines

Follows familiar routines

Follows rules

Applies rules to situationg

Problem-Solving

Initiates an action to get g
desired effect

Uses trial & error to
manipulate objects

Searches for possible
solutions

Finds alternative strategies

& solutions

Learning

Demonstrates curiosity

Sustains attention to
preferred activities

Sustains attention to
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challenging activities

Applies creativity to
activities

Rating Scale 2. Group:

Group Activity Rating Scale
0-6 Ratings: 0 = Not Evident; 1 = Introduces; 2 = Emaying; 3 = Developing; 4 = Ongoing;

5 = Demonstrated; 6 = Applied

Date: Teacher:
Standard Area: Social-Emotional Awvity(ies):
Child Name

Sense of Self & Others

Demonstrates self-
awareness

Demonstrates
independence

Engages with others

Demonstrates respect for
self and others

Manages Emotions

Expresses a variety of
emotions

Responds to a variety of
emotions

Manages emotions with
adult assistance

Uses strategies to manage
emotions

Interpersonal Skills

Interacts with caregiver

Engages in parallel play

Interacts with others

Engages in cooperative
interactions

Responsibility

Recognizes steps in
familiar routines




Follows familiar routines

Follows rules

Applies rules to situationg

Problem-Solving

Initiates an action to get &
desired effect

Uses trial & error to
manipulate objects

Searches for possible
solutions

%)

Finds alternative strategie
& solutions

Learning

Demonstrates curiosity

Sustains attention to
preferred activities

Sustains attention to
challenging activities

Applies creativity to
activities




Rating Scale 3: Group (Blank)

Group Activity Rating Scale
0-6 Ratings: 0= Not Evident; 1= Introduces; 2= Emerging3= Developing; 4= Ongoing;

5= Demonstrated; 6= Applied

Date: Teacher:
Standard Area: Social-Emotional Actity(ies):
Child Name
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Appendix F

Individual Student Strengths Profile (The content ofthis tool can be amended as needed, e.g., goals,

activities):

Date:

Teacher:

Child Name:

Classroom Activity

Classroom Expectatiot

Child’'s Level of Performance

Arrival

Strength
Average
Area of Concern

IEP Goal

Circle Time

Strength
Average
Area of Concern

IEP Goal

Small-group Time

Strength
Average
Area of Concern

IEP Goal

Free-choice Time

Strength
Average
Area of Concern

IEP Goal

Clean-up & Transition

Strength
Average
Area of Concern

IEP Goal

a7




Snack or Meal Time

Strength
Average
Area of Concern

IEP Goal

Outdoor Time

Strength
Average
Area of Concern

IEP Goal

Departure

Strength
Average
Area of Concern

IEP Goal
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Appendix G

Portfolio content may include, but not limited to:

The content examples can be scanned and/or uploadedi@aoher computer and then
uploaded into the ISTAR-KR database per individual maaiye.

Teacher observation and other records gathered
Development rating scale, checklists, ISTAR-KR report
Parent comments and completed ISTAR-KR matrices
Dated series of child’'s artwork or writing

Photographs of child demonstrating skills/engaged in &esvi
Audiotapes, videotapes of child speaking, singing, telliogest
List of favorite books, songs, finger plays, activitiegrfds

AN N N NN
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Appendix H

Date:
Classroom:
Team:

Is Your Classroom Practice Effective?

Indicator

Yes

No

Not Sure

Example

Do children spend
most of their time
playing and
working with
materials or with
other children?

Do children have a
variety of

activities from
which to choose
throughout the
day?

Do teachers work
with large group,
small group, and
individual
children at
different times
during the day?

Is children’s work
used to decorate
the classroom
(artwork, writing
samples, stories
they have
dictated)?
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Are the learning
experiences
provided
meaningful to
children?
(culturally
relevant, child
interests)

Do children work
on projects and
have long periods
of time to play and
explore?

Do children play
and explore
outside every day?

Do teachers reac
books to children
in small groups
and to individual
children
throughout the
day?

Is the curriculum
adapted to meet
the needs of those
who are ahead
and those in need
of more support?

Do the children
and their families
feel safe and
valued in their
early childhood
program?
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CLASSROOM PRACTICE REFLECTION

How will you proactively address responses that were ‘@&hal “Not Sure”?

What could you change today? How?

What could you change next month? How?

What could you change next school year? How?
Who do you need to enlist to support the changes?

What resources do you need to make changes?
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Adapted fromBuilding Blocks for Teaching Preschoolers with Special Needs, Sé&glitich, Susan R. Sandall and
llene S. Schwartz, 2009

Appendix |

Adapted from Gronlundylaking Early Learning Standards Come Alive: Conimerour Practice and Curriculum to State
Guidelines, 2006

Embedding and Observing Early Learning Standards
in everyday classroom practices

What behaviors and responses children

The Early might demonstrate to you:

Learning
Standard:

Curriculum activities that can be implemented
to support each child's progress level:

Whatis
happening in
your
classroom
where the
standard
might be
addressed:

First Steps
towards the
standard:
Making Progress: Met the standard:
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Appendix J

Child-Directed Activity Exploration

(Include Early Learning Standards per Activity)

Blocks

Dramatic Play

Manipulatives

Art Sensory Table

Library

Writing Center

Ongoing Projects

Reading and Writing

Math Experiences Scientific Investigations

Strateqgies to Relationshir
Building

Individual Student Activity Adjustments
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Large Motor Skill Opportunities

Outdoor Explorations

Observations for the Weel

How children’s thinking will

be challenged

Teachel-
Directed
Large Group
Time

Monday

Tuesday

Wednesda)

Thursday Friday

Teacter-
Directed
Small Group
Time
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Weekly Lesson Plan Reflection

Date

Teacher

What Worked Well

What Did Not Work Well

Individual Student Information

Considerations for Future Plans
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Appendix K

Early Childhood Classroom Weekly Lesson Plan
{Include Early Learning Standards per Activity)

Date fYeV. Z’Q( Teacher KV (of( €

20609

Child-Directed Activity Exploration

Blocks Sensory Table
Construet roowts o+ mw (,meo 2 c,rea;h\/arq Flosssoed 4o
+ measure how v balls, : \mee, w,
WMarbles, ¥ cans wid go \/a,w\ louton Po
or-thewn. ﬁ/b\"o(, + %

Li

-

Dramatic Play 'S ib «
Costuume Bog Sov i ldven . Sead “tee f’ww)lwxé‘eaﬂ
o creadt  pun Coptumes - “Ram u«a,wmum
Falpric, scavxves, hats, 1’ AL Foy” AL

éww , Sdroes | Copresd,

wonds | pwob\es . .
Mani ulatlves Qugoing Projects Writing Center
n actice Sebf el Chddren dictude
S Boofs \acing Hanvest otories + wpperiancas
W‘:d/\ (/(AN\ (,Mng/
e
%, W T
o+ q\eﬂh"d ﬂ;wf o\ , : L 5 wetrate
Reading and Writing Math Experiences Scientific Investigations

\l\

&= “Re: of| Ploce ottt '
le«mﬁ%W Sort + G;Z:fgff n a ek Nﬁ thﬁhy\
fidven Tollowo |/ #ﬁy%‘ B o] Obsenye. Ke

%ﬁ\w o ook Gocngy Wv\

ihune vedpe LM@G
+ o do \N\»ex)tj/“6> Wwﬁ%
Q| nce .
Strategies to Relationship Individual Student Activity Adiustments
ulldes help Tack make posihive choicos
‘jf"[? cheddeen P a% cewkex *HW\Q uowmﬂp ¥
use I Feel ancousage

St demnents whew
. See o Julie wll
contlicts oceur e ¢ { Wsw\ce S

pEFer\nugs +high 5% | 9424w Sensory

Sample ECE Weekly Classroom Plan January, 2010
Adapted from Early Learning Standards and Staff Development by Gaye Gronlund and Marlyn James,
2008
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Large Motor Skill Opportunities Outdoor Explorations %
Sef-up b b e pEE A CoMect \eaves « fwig s
. %&VV\& &ﬁgﬁ Wow' aZQaQ Yo ao([@q; Maﬁtwiajs.
Ve~ * umden - hatd | o, cldddven 2,3, + H-Shep
Abreetions ag an obfacte
couNHe
Ohbservations for the Week How children’s thinking will be
W C&/‘f’(’/C\,e o o a:g*t)l\(\ w challenged }
NQ{CM\;\%MAQ " -\500(( v iv\ajumqf \:‘i«/iﬁ‘re\f\
‘ G Aedcnd £
Vi slis s Ob Jack  Julie, Yoy gippilarites +
Krishe: Al(iii%éiw ‘ f / AbFenences between
f . FHe SOV Rt&:&e\m’o;
Lnda” gbsowe Raen, 1laty, 1, (applog, 54 Sioefc )
| M éO&X“& Ré}% AT ,C_C\?ibtweu:?S
Teacher- Monday 601\ Tuesday Wednesday Thursday Friday
Directed Large | <3 »
GroupTimeg 2 z %1 'f \
A QUIeS. N
Settle doton / .
. _ Discuss vesd | Tedl somethley
Read gl WD ety [l ach o
R%swe’ J‘“‘”?Wg‘ d M’ Applesaees 0y
App %swhm Have Ohldrn Recend | |
Teach — R ?’L'd hdg'p -
jrected smail | Mall  ———| Sorf ¥ L
Directed Small
Group'Time‘ /}Wléﬁmbﬂ 4 M"F‘T O(A,U Ve
' THems with Self -
/ v rén we
lﬁ A pichure Floor el pun cohy,
reas f. oL Yara bacfs 9lov,
feerp Chveles o

Sample ECE Weekly Classroom Plan January, 2010

Adapted from Early Learning Standards and Staff Development by Gaye Gronlund and Marlyn James,

2008
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Appendix L

Effective Goal Content Evaluation

1. Does the goal represent alignment to the general curricaheha
vision for the future?

2. Will the goal promote skills needed to participate and lbeessful in
everyday routines and activities?

3. Is the goal measureable?

4. Is the goal based on the child’s needs and interests?

5. Can the goal be addressed across settings and people?
6. Does the goal promote independence?

7. Does the goal promote inclusion and support of child’s dmutions
to the group?

8. Does the goal reflect general age-level expectations?
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